
Girls with autism and ADHD are often missed because their traits may look different from boys. Many girls work hard to hide
their struggles, copy others socially, or appear to cope well at school — even when they are overwhelmed internally.

Understand ing
neurod ivergence in  G irls

A Parent & Teacher Guide

What is neurodiversity?
Neurodiversity is an umbrella term describing natural variations in the way people
think, learn and interact with the world.

Common diagnoses that fall under neurodivergence umbrella include:

Girls with autism and ADHD are often missed because their
presentation can look very different from the “typical” signs people
expect to see. Many girls work incredibly hard to keep up socially,

mask their difficulties, and appear as though they are coping at school,
even when they are feeling completely overwhelmed underneath.

Believe and Become, through the REACH UP initiative, is proudly delivering projects for the Peer Support and Capacity
Building (PSCB) grant for the NDIS, including this free resource developed in partnership with Enable Me. 
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What neurodivergence Can Look Like in Girls
Neurodivergent girls may present with a mix of neurodevelopmental traits in ways
that differ from more commonly recognised male profiles. These presentations are
often more subtle and internalised, and can be easily overlooked or misinterpreted
in everyday settings. For example neurodivergence may present as:
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Research shows girls are frequently under-identified because many do not fit traditional stereotypes based on male
presentations.

Girls often:
Mask their difficulties socially

Copy peers to blend in
Internalise distress rather than externalise it

Perform well academically despite high anxiety
Use compensatory strategies that hide support needs

As a result, girls may instead be labelled as:
Anxious

Dramatic
Lazy

Oppositional
Overly sensitive
Perfectionistic

Many girls are diagnosed much later after years of struggling silently.

Research shows girls are frequently under-identified because many do not fit traditional
stereotypes based on male presentations. Girls often:

As a result instead of being diagnosed, they are often labelled as:

Why Girls Are Often Missed
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HOW NEURODIVERGENCE CAN LOOK AT SCHOOL

what characteristics may she have?

Neurodivergent traits can present differently across home and school settings. Girls often mask
at school, which can make it harder for teachers to notice their underlying needs. However,
there are usually subtle signs that can still be observed when you know what to look for.
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HELPFUL SCHOOL SUPPORTS & ACCOMmODATIONS
Supportive teachers can make a significant difference to a child’s wellbeing, confidence, and
participation. Some ways schools and teachers can better support neurodivergent girls include:
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Many girls are diagnosed much later after years of struggling silently.

what Neurodivergent Girls bring to the classroom
When accomodations are provided, neurodivergent girls strengths are able to shine.
These may include: 

THe IMPORTANCE OF SCHOOL SUPPORTS & ACCOMmODATIONS
Many girls mask their difficulties at school, meaning they may appear capable while quietly
struggling with anxiety, sensory overwhelm, attention, emotional regulation, or social demands.

Without appropriate accommodations, students may spend most of their energy trying to cope
rather than learning. Accommodations help reduce stress, overwhelm, and burnout, allowing
students to access the curriculum more successfully.

Supporting regulation, sensory needs, and executive functioning can improve participation,
confidence, emotional wellbeing, and school engagement. Early understanding and support can
reduce the risk of school refusal, chronic anxiety, low self-esteem, and mental health difficulties
over time.

Accommodations are not about lowering expectations — they are about removing barriers so
students can demonstrate their strengths and abilities. Small changes, such as providing
movement breaks, visual supports, flexibility with workload, quiet spaces, transition supports, or
extra processing time, can make a significant difference and benefit all students, not just
neurodivergent learners.

Feeling understood and accepted at school can have a powerful impact on a student’s sense of
safety, belonging, and identity. 

Page 6



Neurodivergent girls are often working extremely hard behind the scenes - even when they ‘look
fine’ from the outside to people who don’t know them well.

When adults recognise the signs early and provide supportive, strengths-based environments,
girls are more likely to experience:
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